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Dedication

To the teachers who made me feel that I did not belong: thank you for
teaching me, through your mistakes, the vision of what I did not want to become.

To those forward-thinking educators—who, fortunately, were many
throughout my academic journey—thank you for demonstrating that education
can inspire, transform, and open new paths.

To my father, who was presented with unique educational opportunities but
chose not to pursue them because of his steadfast determination not to embrace
the shortcomings of the traditional academic culture of his time. His independent

spirit found it difficult to adapt to systems built upon uniformity and
predetermined pathways. Instead, he chose to learn through experience, build
businesses, take risks, and forge his own path through work, observation, and life
itself.

Contrary to what one might assume, his most valuable lessons did not come
from his material achievements, but from the way he revealed to me a truth that
is rarely taught in classrooms: that money comes and goes, positions change, and
success is often temporary. What endures is that which no one can take from us:

the education we cultivate, the experiences that transform us, and the good we are
capable of contributing to others.

His discipline, strength, and perseverance taught me that a person's true
wealth lies not in what they possess, but in what they learn, what they share, and
what they become.
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Preface

This book is not about my personal story. Nor is it intended to be the account
of an individual experience presented as a universal model. However, before
inviting readers to explore the ideas developed in these pages, 1 believe it is
important to share certain aspects of my journey. Not because they are exceptional,
but because they reflect a reality that has accompanied millions of students across
generations.

I was born in a time and context in which a large proportion of educational
systems operated according to a deeply rooted logic: shaping individuals capable of
adapting to pre-established structures. For decades, many institutions were
designed to promote standardization, compliance with norms, and adaptation to
expectations constructed from a limited view of human potential. Within such a
framework, academic success often appeared to depend more on the ability to fit
in than on the opportunity to discover one's true identity.

As was the case for many other students, my experience at school was marked
by moments when learning ceased to feel like an opportunity for growth and began
to be perceived as a distant obligation. What should have awakened curiosity,
creativity, and a desire to understand the world frequently resulted instead in
apathy, frustration, or a persistent sense of not belonging.

Looking back, I recognize that a significant part of my life could have followed
that path. Fortunately, I grew up in a family that understood that education is not
limited to the transmission of knowledge; it also involves protecting the uniqueness
of each individual. Thanks to my parents’ vision, consistency, and commitment, I
had the opportunity to continue my education in an environment more open to
independent thinking, the development of diverse abilities, and the exploration of
personal interests.

Over time, I came to understand that this change represented far more than a
simple transition between institutions. It likely prevented me from spending more
than a decade immersed in educational dynamics focused exclusively on
performance, constant comparison, and external validation. When prolonged over
time, such dynamics can profoundly shape how individuals perceive themselves,
limiting confidence, reducing initiative, and conditioning their relationship with
learning.
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However, the story did not end there. Upon entering higher education, I
encountered some of the same cultural patterns that had characterized educational
systems for years. I remember professors who stated, either explicitly or implicitly,
that certain individuals simply lacked the potential necessary to progress
academically. At different points, I came to believe those assessments. For a period,
I allowed those voices to influence my perception of my own capabilities.

As a consequence, I redirected my energy toward other paths. Following a
strong family tradition linked to entrepreneurship and the business world, I began
developing projects, taking risks, and learning through contexts beyond academia.

From the age of eighteen, my professional trajectory became closely connected
to the creation and development of various business organizations. This experience
enabled me to understand firsthand how organizations grow, transform, and
respond to the needs of individuals and society.

Among these ventures, I became involved as a partner in companies related to
the field of special education. It was there that many of the questions that would
eventually give rise to this research first emerged. What do we truly mean by special
education? How has its approach evolved over time? To what extent do existing
models respond to the complexity of human diversity? And above all, why did so
much of the conversation seem concentrated on certain specific perspectives while
other forms of diversity and human potential remained relatively unexplored?

These concerns quickly transcended the business sphere. What initially emerged
as an observation from the world of enterprise gradually transformed into a much
deeper intellectual and human inquiry. 1 realized that behind every educational
model lay philosophical, scientific, social, and cultural assumptions worthy of closer
examination. The question was no longer simply how particular educational
organizations functioned, but rather what we understand by learning, inclusion,
human development, and individual potential.

As I delved deeper into these issues, the need to find more robust answers
progressively led me toward academic research. What began as a series of questions
related to special education ultimately evolved into a much broader exploration of
educational systems, their limitations, their possibilities, and their capacity to
recognize the diversity of human abilities. To a large extent, the book now in the
reader’s hands is the result of that journey: a path that began in the business world,
continued through critical observation of educational realities, and culminated in
the rigorous pursuit of knowledge to better understand one of the most important
challenges of our time.
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These and other experiences opened new paths for growth, yet they also left me
with an unresolved question: was academia truly a space reserved for a select group
of specific profiles, or was there something deeper that I had not yet understood?

The answer began to emerge years later. Traveling, encountering other cultures,
engaging with people from diverse backgrounds, and observing more advanced
educational models transformed my perspective profoundly. 1 discovered
universities, researchers, educators, and organizations that understood learning in
a different way. Institutions whose goal was not to shape identical individuals, but
to cultivate diverse capacities. Spaces where difference was not regarded as a
problem to be corrected, but as a source of individual and collective enrichment.

It was then that I understood something that would forever transform my
relationship with knowledge: the problem does not always lie with those who learn;
more often, it lies within the models that attempt to define too narrowly what
learning means.

That realization allowed me to reconcile myself with the academic world. What
I had long perceived as a restrictive structure began to reveal itself as one of the
most powerful tools for human development when guided by principles of
inclusion, diversity, and recognition of individual potential. Since then, I have
returned to the path of study with renewed conviction. Today, I have had the
opportunity to complete multiple master's degree programs and continue to view
learning as one of the most extraordinary expressions of humanity’s capacity for
transformation.

I do not share these experiences as personal validation or as an example of
individual achievement. I share them because they illustrate a question that runs
throughout this book: how much talent, creativity, innovation, and collective well-
being have we lost when educational systems have been designed to select, classify,
or exclude rather than to understand and develop the diversity of human
capabilities?

This question belongs not only to students who have at some point doubted
themselves. It also belongs to families, educators, leaders, organizations, and entire
societies. Every time a person is defined by apparent limitations rather than by
developmental possibilities, we all lose a portion of the human potential that could
have enriched our shared future.

My hope is that future generations will not have to choose between adapting to
rigid models and relinquishing part of themselves in order to be accepted. May
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educational systems evolve into spaces where differences are not merely tolerated,
but understood as an essential component of learning and human progress.

However, when we speak of inclusion, it is important to recognize that we are
referring to a concept that extends far beyond the educational sphere. Inclusion
permeates numerous dimensions of human life: migration processes, labor market
transformations, cultural differences, economic dynamics, civic participation, and
the many ways in which individuals interact within an increasingly complex and
interconnected society.

It could be argued that inclusion begins long before school and continues long
after it. This is probably true. Nevertheless, I believe that education represents one
of the most powerful starting points for cultivating the changes we later hope to
see in other human systems. What a society learns to value within its classrooms is
often reflected later in its businesses, institutions, communities, and social
structures.

For this reason, the primary focus of this book is on schooling and higher
education. Not because they are the only spaces where inclusion is necessary, but
because they constitute one of the most important arenas in which we can lay the
foundations for a more open, more conscious, and better-prepared society capable
of understanding human diversity.

Over recent decades, social progress has enabled a clearer recognition of the
importance of including individuals who have historically been excluded on the
basis of disability, ethnic background, migration status, socioeconomic
circumstances, or cultural differences. This progress represents a significant
achievement for our species and provides evidence that we are capable of building
more humane systems than those inherited from previous eras.

However, I believe the conversation remains incomplete.

There is another dimension of human diversity that deserves deeper
exploration: the diversity of abilities, learning paces, ways of understanding,
motivations, talents, and forms of engagement with knowledge. These are
individuals who may not necessarily present a clinical condition or an identifiable
special need, yet whose ways of learning, processing information, and developing
their potential differ from the models for which many educational systems were
originally designed.

The question that emerges is simple, yet profoundly relevant: how many
students considered average, distracted, unmotivated, or lacking promise might
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develop extraordinary capabilities if educational processes were able to connect
with them in more diverse ways?

Some may require different methodologies. Others may respond more
effectively to alternative schedules, learning rhythms, or levels of academic
intensity. Some learn through practical experience; others through autonomous
exploration, interdisciplinary projects, or technological tools. Perhaps the
difference lies not in the capacity to learn, but in the conditions under which
learning is allowed to flourish.

This reflection inevitably leads to another issue that is rarely discussed with
sufficient depth. In many contemporary societies, education has increasingly come
to be valued primarily for its capacity to generate economic outcomes. Success is
often measured in terms of income, wealth, or professional status. Material well-
being is undoubtedly important and represents a legitimate aspiration for millions
of people. However, when education is reduced solely to its economic utility, we
risk losing sight of a fundamental dimension of its purpose.

This perspective may be particularly understandable in emerging societies or in
contexts where large segments of the population continue to struggle for economic
stability. When material progress represents a recent or still unfinished
achievement, it is natural for it to occupy a central place in collective aspirations.
Yet historical experience suggests that those who have been able to observe human
development beyond economic accumulation often arrive at a different conclusion:
money is important, but it is not the most valuable resource an individual or society
can possess.

What truly expands human possibilities is the capacity to learn. It is the ability
to understand complex phenomena, develop critical thinking, construct coherent
reasoning, evaluate evidence objectively, question assumptions, and adapt to
changing realities. Economic capital can be lost or transferred; intellectual capacity
and the habit of learning can accompany a person throughout life and become a
permanent source of individual and collective growth.

Perhaps this is why, in an era characterized by rapid technological
transformation, the true wealth of societies lies not solely in their financial
resources, but in the quality of their human capital, the breadth of their critical
thinking, and their capacity to generate knowledge, innovation, and understanding.

This observation becomes particularly important when we examine another
phenomenon that increasingly concerns researchers, educators, and educational
institutions: the growth of school and university dropout rates in many countries.
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Millions of students abandon educational pathways each year that initially began
with expectations of growth and development. The causes are multiple and
complex, yet the phenomenon raises a difficult question to ignore: how many
individuals leave their studies because of a lack of ability, and how many do so
because the system failed to connect with them?

At the same time, movements, communities, and initiatives promoting various
forms of deschooling and alternative learning models have emerged. Regardless of
the positions one may take regarding these proposals, their growth reveals a
significant reality: a considerable number of people do not find within traditional
systems adequate responses to their needs, interests, or particular ways of learning,.

I do not interpret this phenomenon as a reason to abandon formal education.
On the contrary, I see it as an invitation to strengthen it. To rethink it. To ask
whether current educational systems are truly making use of all available human
potential, or whether they continue to lose talent that could enrich our societies.

A community is strengthened not only by producing highly specialized
professionals. It is also strengthened when it develops researchers, entrepreneurs,
technicians, artists, scientists, innovators, critical thinkers, engaged citizens, and
lifelong learners. Every individual who expands their intellectual capacities
represents a form of collective wealth. Every mind that learns, understands, creates,
or contributes becomes an asset for human development.

This book does not propose an impossible model in which a unique strategy
exists for every individual. The reality of educational systems requires balance,
feasibility, and coherence. Nor does it advocate an endless fragmentation of
methodologies that would render any academic structure unmanageable.

What it does propose is a reflection on the possibilities offered by our historical
moment.

For the first time in history, we possess technologies capable of expanding
access to knowledge, diversifying learning experiences, adapting content, providing
greater flexibility in schedules, strengthening different sensory channels, and
generating assessment processes far more dynamic than those available to previous
generations. We have tools that enable us to understand more effectively how
people learn and to respond more accurately to their needs without sacrificing
academic rigor.

We also find ourselves at a particularly significant moment of social
transformation. Many occupations that for centuries depended primarily on
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physical strength, mechanical repetition, or standardized execution are being
replaced or profoundly transformed by automation and technology.
Simultaneously, professions are emerging that require creativity, critical thinking,
adaptability, social intelligence, complex problem-solving abilities, and continuous
learning.

In other words, we are moving toward a society that increasingly demands
distinctly human capabilities.

And if human needs change, the educational paradigms designed to prepare
individuals for those needs must evolve as well.

Persisting with excessively rigid models designed to identify only a limited set
of abilities may result in wasting a vast amount of talent needed to address future
challenges. Continuing to classify individuals within narrow categories of academic
success or failure not only limits people; it also limits our collective capacity for
innovation, adaptation, and progress.

The history of our species has, to a large extent, been the history of expanding
possibilities. Every significant advance has occurred when we have been able to
incorporate new perspectives, new knowledge, and new ways of understanding
reality.

Therefore, true inclusion does not consist solely of allowing more people to
enter the system. It also requires asking whether the system is prepared to recognize
and develop the diversity of potential that already exists within it.

The pages that follow emerge precisely from this concern. Not to provide
definitive answers, but to explore questions that I believe are.

essential to the present and future of education, human development, and the
society we atre building
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)
Author’s Notes

Note 1: Although this book has been organized according to a logical and
progressive sequence, it may be read in different ways depending on the interests
and needs of each reader.

The opening chapters present foundational concepts drawn from education,
psychology, neuroscience, sociology, history, and human development. Their
purpose is to provide a conceptual framework for understanding human diversity,
learning processes, and the evolution of educational systems.

Subsequently, Chapter 11 develops one of the central pillars of this work: a
multidimensional framework of diversity within educational contexts. The
categories included therein are not intended to be definitive or exhaustive; rather,
they seek to illustrate the broad range of realities, capacities, trajectories, and
contexts that coexist within education.

The final chapters present tools, approaches, and strategies aimed at
strengthening more comprehensive and coherent processes of inclusion that are
aligned with this diversity.

Although I recommend following the proposed sequence, readers who are
specifically interested in the different forms of diversity may proceed directly to
Chapter 11. Nevertheless, reading the preceding chapters will facilitate a deeper
understanding of the foundations that support the reflections developed later in
the book.

The ultimate purpose of this work is to contribute to a broader understanding
of human diversity and to explore how educational systems can evolve to
recognize, value, and develop it more effectively.

Note 2: This book is the result of research conducted from a
multidisciplinary and international perspective. Its development draws upon
contributions from diverse disciplines, studies, institutions, authors, and
educational experiences that, in many cases, converge around similar issues related
to education, inclusion, and human development.

For this reason, readers will encounter recurring references to certain
researchers, institutions, studies, and conceptual frameworks. This recurrence is
not the result of unintentional repetition, but rather reflects the recognition of
contributions that have exerted significant influence across multiple fields of
knowledge addressed in this work.

Likewise, this book is grounded in a conception of knowledge as distributed
and open. Consequently, the references included herein are not intended to
constitute a closed or exhaustive framework, but rather to provide points of
departure for reflection and further academic inquiry. Readers are encouraged to
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compare, expand upon, and complement the ideas presented here through
consultation of additional sources, perspectives, and lines of research.

To support this objective, an extensive bibliography is included at the end of
the book, organized by chapters, themes, and fields of study. Its purpose is to
facilitate independent exploration of the content and to serve as a resource for
readers who wish to deepen their understanding of the various topics addressed
throughout the work.

Note 3: This work has been developed and published independently. During
its preparation, the manuscript attracted interest from various European academic
institutions; however, certain publication processes required modifications and
reductions that, in the authot's judgment, could have limited part of the conceptual
and argumentative scope of the work.

For this reason, an independent and self-funded academic edition was chosen
in order to preserve the integrity of the ideas presented herein and maintain the
freedom necessary to address topics that invite reflection on education, learning,
and human diversity.

This decision should not be interpreted as opposition to academic institutions,
but rather as an intention to preserve a broad and open space for reflection. The
purpose of this book is to contribute to the dialogue surrounding the multiple
forms of learning, talent, and human development present within educational
systems, while also exploring new possibilities for recognizing and fostering the
diversity that already exists within them.
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Introduction

There is a question that rarely occupies the center of educational debates and
yet may have profound implications for the future of our societies:

How much human talent have we lost without even realizing it?

We are not referring solely to students who dropped out of school or to
individuals who never had access to education. The question is broader and,
perhaps for that reason, more unsettling. It also concerns those who remained
within the educational system for years and nevertheless never had the opportunity
to fully develop what they were capable of becoming.

Across generations, millions of people have passed through schools, colleges,
and universities designed on the premise that there is a proper way to learn, a
desirable developmental pathway, and certain indicators capable of identifying who
possesses potential and who does not. This model enabled extraordinary advances
in literacy, access to knowledge, and educational expansion. However, as scientific
research has deepened our understanding of the brain, learning, and human
diversity, a question has begun to emerge with increasing force:

What if the problem was not always those who failed to adapt, but also the
models that defined what it meant to learn appropriately?

History is filled with individuals who were considered distracted, problematic,
slow, unpromising, or insufficiently academic. Some of them went on to transform
entire industries, revolutionize scientific fields, create cultural movements, or
develop innovations that changed the lives of millions of people. Others never had
the opportunity to discover what they could contribute because they learned too
early that they did not fit within the expectations that had been constructed for
them.

It is difficult not to wonder how many abilities remain invisible in today’s
classrooms.

How many students labeled as average possess extraordinary talents that no one
has yet identified?

How many individuals abandon their educational trajectories not because of a
lack of ability, but because the system never found an effective way to connect with
them?
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How many opportunities for innovation, human development, and collective
well-being are lost each year when we confuse uniformity with excellence?

These questions do not belong solely to the educational sphere. They also
concern families, organizations, policymakers, and any society that aspires to fully
harness the potential of its citizens. The way a community educates reflects, to a
considerable extent, the way it understands human value.

This book emerges precisely from that concern.

It does not seek to provide simple answers to complex problems. Nor does it
propose a critique of education as an institution. On the contrary, it is grounded in
a profound conviction regarding the transformative power of learning and the
fundamental role that education plays in both individual and collective progress.

However, any institution that aspires to serve people more effectively must be
willing to examine itself, question itself, and evolve.

Throughout the following pages, readers will encounter a multidisciplinary
journey that integrates contributions from education, psychology, neuroscience,
sociology, history, philosophy, public policy, and human development. The
purpose is not merely to understand educational inclusion as a response to certain
populations that have traditionally been excluded. The objective is broader: to
explore the extent to which human diversity, in all its forms, challenges the
assumptions upon which many of our educational systems have been built.

Inclusion is often associated with concepts such as disability, accessibility, or
equal opportunity. All of these are fundamental. However, this work invites readers
to broaden the conversation. It proposes that we also consider differences in
learning  styles, developmental trajectories, talents, motivations, cultural
experiences, life pathways, and capacities that do not always fit within the
traditional categories employed by educational systems.

Because perhaps the most abundant form of diversity within any classroom is
not the one we can easily identify.

Perhaps it is the one we have not yet learned to see.
We also find ourselves at a singular historical moment. Artificial intelligence,

automation, the expansion of digital technologies, and the rapid transformation of
labor markets are reshaping the competencies that societies demand. The ability to
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reproduce information is becoming progressively less relevant, while creativity,
critical thinking, adaptability, complex problem-solving, and lifelong learning ate
becoming increasingly important.

Paradoxically, while the wotld becomes more diverse, dynamic, and
unpredictable, many educational systems continue to operate undet structures
designed for very different realities.

Are we preparing people for the future that is approaching, or for a world that
no longer exists?

The answer to this question transcends any pedagogical discussion. It carries
economic, social, cultural, and human implications.

Because when a society fails to develop the potential of its citizens, it does not
merely lose individuals. It loses possibilities. It loses innovation. It loses well-being.
It loses its future.

This book invites readers to explore that reality from a broad, rigorous, and
profoundly human perspective. It invites them to question certain ideas that we
have taken for granted for decades. It invites them to view education not merely as
a mechanism for transmitting knowledge, but as one of the most influential systems
in the construction of opportunities, identities, and life projects.

And above all, it invites them to consider a possibility that is as simple as it is
transformative:

That true inclusion may not consist solely of allowing more people to enter the
educational system.

Rather, it may consist of building systems capable of recognizing the
extraordinary diversity of human potential that already exists within them.

This introduction also serves a legitimate communicative function for the
academic reader: it stimulates curiosity, raises questions that are difficult to ignore,
fosters both intellectual and emotional engagement, and positions the book as a
work that extends beyond traditional discussions of inclusion to address human
potential—a subject with educational, social, and organizational relevance. This
considerably increases readers’ motivation to engage with the work from its very
first pages.
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Chapter 1: The Myth of the Ideal Student

For generations, educational systems have operated on an apparently simple
premise: there is a correct way to learn, an appropriate way to behave, and a defined
set of skills that enable success. This perspective, deeply rooted in the history of
modern education, contributed to the construction of the figure of the “ideal
student”: disciplined, homogeneous in learning patterns, and capable of responding
successfully to standardized assessment criteria. However, when we closely
examine the human diversity present in classrooms, families, organizations, and
society as a whole, an unavoidable question emerges: to what extent does this
model truly reflect the complexity of human development? This chapter invites
readers to explore the origins of this narrative, the assumptions that sustain it, and
the consequences it has had for millions of individuals whose abilities, talents, and
ways of understanding the world did not fit within a singular definition of
intelligence or academic success. Rather than questioning the need for education,
the purpose is to reflect on the need to broaden our understanding of what it means
to learn, grow, and contribute value within an increasingly diverse and
interconnected society.

1.1. The Emergence of a Singular Model of Success

Few ideas have influenced modern education as profoundly as the belief that
there is a correct way to learn, a desirable developmental pathway, and a specific
set of characteristics that define the successful student. Today, this notion appears
so natural that we rarely pause to ask when it emerged, who defined it, or which
historical interests contributed to its consolidation. Yet, when we examine the
evolution of educational systems, we discover that what is often regarded as a
universal truth is, in reality, a social and historical construct.

The earliest forms of organized education were reserved for relatively small
groups. For centuties, access to knowledge depended upon an individual's social,
economic, religious, or political position. With the rise of modern nation-states and,
particularly, during the Industrial Revolution of the eighteenth and nineteenth
centuries, education began to assume a new function: preparing large numbers of
citizens to integrate efficiently into increasingly complex productive systems.

Modern schooling undoubtedly represented an extraordinary advance in terms
of literacy and access to knowledge. However, it also inherited organizational
principles characteristic of the factories of its time: rigid schedules, age-based
grouping, standardized curricula, uniform procedures, and assessment mechanisms
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designed to classify performance. The German sociologist Max Weber observed
how modern institutions increasingly tended to organize themselves through
processes of rationalization and bureaucratization, seeking efficiency, predictability,
and control. Schools were no exception to this transformation.

Within this context, a relatively homogeneous definition of academic success
gradually became established. Particular value was assigned to the ability to follow
instructions, maintain attention for extended periods, memorize information, adapt
to common norms, and demonstrate knowledge through standardized assessments.
These undoubtedly valuable skills progressively evolved from being important
abilities among many others to becoming the primary indicators of human
potential.

Yet a question deserves careful consideration: do these characteristics reflect
the full spectrum of human capabilities, or only those that were most functional to
the needs of a particular historical period?

The philosopher and educational theorist John Dewey warned early on about
the risks of turning education into a mechanical process of content transmission
disconnected from students' lived experiences. For Dewey, learning did not merely
consist of acquiring information; it involved actively participating in the
construction of knowledge through interaction with one's environment. His
concern remains highly relevant today: when educational systems prioritize
uniformity over diversity, they may ultimately confuse conformity with learning.

Decades later, Paulo Freire deepened this reflection by challenging what he
termed the “banking model of education,” a framework in which students are
viewed as passive recipients of knowledge previously defined by others. From this
petspective, education risks valuing intellectual obedience more than curiosity,
repetition more than understanding, and adaptation more than transformation.

The second half of the twentieth century brought new evidence that began to
challenge the notion of a singular intelligence. Researchers such as Howard
Gardner proposed the theory of multiple intelligences, arguing that human abilities
are expressed in diverse forms: linguistic, logical-mathematical, musical, spatial,
bodily-kinesthetic, interpersonal, intrapersonal, and naturalistic, among others.
Although the theory has generated academic debate, it contributed to a
fundamental insight: individuals may demonstrate talent, creativity, and learning
capacity in profoundly different ways.

More recently, authors such as Ken Robinson have argued that many
educational systems continue to operate within structures designed for economic
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and social realities that no longer exist. According to Robinson, schools often
recognize and reward certain forms of ability while rendering other equally valuable
forms of human contribution invisible. This is not necessarily the result of a
deliberate intention to exclude, but rather because the criteria used to identify
success remain anchored in inherited paradigms.

When we examine the life trajectories of artists, entrepreneurs, scientists,
athletes, community leaders, social innovators, and professionals from a wide range
of disciplines, we encounter a reality that is difficult to ignore: traditional academic
petformance does not always predict an individual's capacity to create value, solve
complex problems, lead teams, build meaningful relationships, or transform their
environment.

This does not mean that academic effort lacks importance. Nor does it imply
that schools have failed in their mission. Rather, it suggests that human diversity is
too broad to be understood through a single definition of success.

Perhaps the most relevant question is not who managed to adapt to the
dominant educational model, but how many talents remained invisible because
their strengths did not align with the established parameters. How many students
learned to perceive themselves as inadequate when, in reality, they simply possessed
different ways of understanding the world? How many abilities remained hidden
because they were never recognized by the instruments designed to measure them?

Understanding the emergence of the singular model of success does not require
rejecting formal education. It requires recognizing that every institution reflects the
needs, beliefs, and knowledge of its time. And if societies evolve, perhaps we must
also ask whether the time has come to broaden our definition of intelligence,
learning, and human potential.

1.2. Standardization as an Educational Paradigm

When we observe a contemporary school, we encounter a series of elements
that appear entirely natural: students grouped by age, identical schedules for all,
subjects organized into fixed time blocks, assessments administered
simultaneously, and common criteria used to measure performance. These
practices are so familiar that we rarely stop to ask why they exist or what
assumptions about human learning sustain them.
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Yet behind this apparent normality lies one of the most influential paradigms
of modern education: standardization.

Standardization may be understood as the effort to establish common
procedures that enable the education of large numbers of students according to
shared critetia. From a historical perspective, this model responded to a legitimate
need. As societies expanded and education ceased to be a privilege reserved for
minorities, states faced the challenge of ensuring mass access to schooling. To
achieve this objective, it became necessary to design structures that were organized,
predictable, and scalable.

From an administrative standpoint, the logic appeared reasonable. If thousands
or millions of students were to receive an education, it was necessary to define
minimum curricular content, learning sequences, assessment mechanisms, and
parameters for certifying knowledge. Standardization offered efficiency,
comparability, and quality control.

Nevertheless, a question emerges when we examine human diversity in all its
complexity: is it possible to apply the same model of learning to individuals who
think, feel, process information, and develop in profoundly different ways?

Developmental psychology has suggested for decades that the answer is more
complex than we often assume.

Jean Piaget demonstrated that children actively construct knowledge through
developmental processes that do not occur at precisely the same pace for all
individuals. Later, Lev Vygotsky showed that learning is deeply influenced by
cultural, social, and relational factors. Both scholars shared a fundamental insight:
learning is not simply the reception of information; it is a dynamic process shaped
by multiple individual and contextual variables.

Yet when we examine educational systems in practice, we encounter a paradox.
While science has accumulated substantial evidence regarding the diversity of
learning processes, many school structures continue to operate under the
assumption that large groups of students should progress at the same pace, toward
the same objectives, and be assessed according to similar criteria.

Let us imagine two students sitting in the same classroom.
The first quickly understands abstract concepts, enjoys reading, and performs

well on written assessments. The second needs to manipulate objects, experiment,
engage in dialogue, and connect ideas to concrete experiences before achieving
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deep understanding. Both possess the capacity to learn. Both are intelligent.
However, if the system privileges only certain ways of demonstrating knowledge,
one will be perceived as successful, while the other may begin to perceive
themselves as inadequate.

What is most interesting is that this difference does not necessarily reflect a
genuine difference in potential, but rather a mismatch between the student’s way
of learning and the way the system expects learning to occur.

Howard Gardner contributed significantly to this discussion through his theory
of multiple intelligences. Although his model has been the subject of academic
debate, it had the merit of challenging a deeply rooted belief: the notion that there
is only one valid way of being intelligent. His work encouraged consideration of
the possibility that human abilities may be expressed in diverse forms and that many
of them remain invisible when assessment systems focus exclusively on particular
competencies.

Years later, psychologist Robert Sternberg argued that success in life requires
far more than the abilities traditionally measured by academic tests. According to
his research, practical intelligence, adaptability, creative thinking, and the ability to
function effectively in real-world contexts play a role that is just as important as
conventional cognitive competencies.

These observations become particularly relevant when we listen to the life
stories of many individuals.

It is not uncommon to encounter adults who recall having been labeled average
or even problematic students and who later become successful entrepreneurs,
recognized artists, social leaders, brilliant researchers, or highly competent
professionals. Nor is it uncommon to find individuals who achieved excellent
grades throughout their schooling but later struggled to adapt to complex,
uncertain, or rapidly changing environments.

These cases do not invalidate the importance of formal education. Rather, they
suggest that traditional metrics capture only a portion of the abilities required to
navigate the real world successfully.

The sociologist Pierre Bourdieu observed that educational institutions do not
merely transmit knowledge; they also legitimize particular cultural and social forms
of behavior. From this perspective, some students enter the classroom with
experiences, codes, and skills that are more closely aligned with institutional
expectations, while others must make additional efforts to adapt to them.
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This leads us to a patticularly important reflection.

When a student does not fit within established parameters, we tend to ask what
is wrong with the student. Less frequently do we ask which characteristics of the
system may be hindering that student's full participation.

The difference between these two questions is profound.
The first directs attention toward the individual as the bearer of the problem.

The second invites us to examine the relationship between the individual and
the environment.

Contemporary psychology, particularly through approaches such as Urie
Bronfenbrenner’s ecological model, has demonstrated that human development
emerges from the continuous interaction between individual characteristics and the
contexts in which people live. From this perspective, learning difficulties cannot be
understood solely by observing the student; it is also necessary to examine the
systems, practices, expectations, and structures that surround them.

Perhaps the central issue is not whether standardization has been useful.
Undoubtedly, it has played a crucial role in expanding education on a large scale
and ensuring certain levels of access and organization. The real question is different:
can a paradigm designed to manage diverse populations adequately respond to the
uniqueness of each human being?

As research in neuroscience, psychology, and learning continues to advance, the
evidence appears to point toward an increasingly clear conclusion: diversity is not
an exception within the human experience. It is the norm.

If this is true, then perhaps the educational challenge of the twenty-first century
is not merely to improve standards, but to develop systems capable of recognizing,
understanding, and fostering the extraordinary diversity of ways in which human
beings learn, create, collaborate, and contribute to the world.

1.3. When Learning Becomes Fitting In

Every educational process involves some degtee of adaptation. Learning a
language requires adjusting to certain grammatical rules. Learning to live with
others involves recognizing boundaties, agreements, and shared responsibilities.

39



Chapter 1: The Myth of the Ideal Student

Even professional development requires understanding norms, procedures, and
social expectations. Adaptation is part of human life.

However, there is a profound difference between adapting in order to
participate and adapting in order to belong.

The former expands out possibilities.
The latter may ultimately diminish them.

When we examine the experiences of many students, a troubling question
emerges: at what point does education cease to focus on learning and begin to focus
on fitting in?

The question may seem uncomfortable, but it deserves attention. A significant
part of the educational experience does not revolve solely around knowledge. It
also involves the ability to adjust to explicit and implicit expectations regarding how
to think, behave, express oneself, participate, and even feel.

Students often learn very quickly which behaviors are rewarded and which
provoke disapproval. They learn when to speak and when to remain silent. They
learn which questions are considered intelligent and which may be interpreted as
interruptions. They learn which approaches to problem-solving are accepted and
which are viewed as unnecessary deviations.

And little by little, without anyone explicitly instructing them to do so, many
discover that being accepted can become more important than being authentic.

Social psychology has extensively studied this phenomenon.

Solomon Asch’s classic conformity experiments demonstrated that individuals
may ignore evidence visible before their own eyes when they perceive that the
group holds a different opinion. The desire for belonging exerts a powerful
influence on human behavior.

Decades later, numerous studies would confirm that the need for social
acceptance constitutes one of the most influential psychological forces in the
development of identity. Human beings do not merely seek to learn; they also seek

to belong.

This reality becomes particulatly relevant within educational systems.
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For a child or adolescent, school is not merely a space for academic learning. It
is also an environment where relationships are built, identities are formed, and
perceptions of personal worth are developed.

Consequently, when certain characteristics are consistently rewarded while
others atre ignored or corrected, students receive messages that extend beyond the
academic domain.

They do not hear only: “This answer is incorrect.”
They often interpret: “There is something wrong with me.”

Carl Rogers, one of the leading figures in humanistic psychology, observed that
individuals flourish when they experience acceptance, authenticity, and positive
regard. Conversely, when they feel that their worth depends exclusively on meeting
certain external conditions, they may begin to disconnect from important aspects
of themselves in order to gain recognition.

This reflection is especially significant in educational contexts.

Imagine a student who is deeply curious. She enjoys exploring complex topics,
connecting seemingly unrelated ideas, and asking unexpected questions. Yet she
discovers that her contributions are often perceived as distractions from the
planned curriculum. Over time, she learns that repeating expected answers is safer
than asking new questions.

Now imagine another student whose energy seems inexhaustible. He learns
through experimentation, construction, movement, and collaboration. Yet he
spends much of his day attempting to suppress natural impulses in order to adapt
to dynamics designed for stillness and sustained attention. Eventually, he learns
that a significant part of his daily effort consists of appearing to be someone
different from who he truly is.

Neither of these students lacks the capacity to learn.

What they face is a tension between their natural way of engaging with the world
and the expectations of their environment.

Self-Determination Theory, developed by Edward Deci and Richard Ryan,
offers a valuable perspective for understanding this phenomenon. Their research
demonstrates that individuals develop deeper and more sustainable motivation
when they experience autonomy, competence, and social connectedness. When
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these basic psychological needs ate constrained, motivation tends to shift from
genuine interest toward the pursuit of approval or the avoidance of rejection.

In other words, learning can gradually become an act of satisfying external
expectations.

Sociologist Erving Goffman used the theatrical metaphor to describe how
individuals constantly manage the impressions they project in different social

contexts. To some extent, we all perform roles.

Yet it is worth asking what happens when a student spends years performing a
character they believe to be acceptable within the educational system.

What happens when the energy that could be devoted to exploring, creating, or
discovering is directed primarily toward avoiding mistakes, meeting expectations,
or fitting into a particular definition of normality?

The answer does not always manifest itself in the form of academic failure.

Sometimes it appears as demotivation.

At other times as anxiety.

Occasionally as extreme perfectionism.

And very often as a gradual disconnection between learning and the joy of
learning.

Paradoxically, many students succeed remarkably well at fitting in.

They achieve good grades.

They follow the rules.

They reach the expected objectives.

Yet some arrive at adulthood without having had many opportunities to explore
who they truly are, what their distinctive strengths may be, or what forms of

contribution they might develop beyond traditionally recognized pathways.

From a humanistic perspective, this possibility deserves careful consideration.
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Abraham Maslow argued that human development does not consist solely of
satisfying basic needs or achieving certain external accomplishments. It also
involves progressing toward self-actualization, a process through which individuals
can express their most authentic capacities and build lives that are aligned with their
potential.

Viewed from this perspective, education faces a fundamental challenge.
It is not enough to transmit knowledge.

It is not enough to develop competencies.

It is not enough to prepare individuals for the labor market.

Education also participates in the construction of human identity.

And when an educational system primarily promotes adaptation to predefined
models, it risks reducing the space available for the exploration of human diversity.

This does not mean eliminating rules, structures, or expectations. Every
community requires shared agreements in order to function. The real question is
another: to what extent are our educational institutions helping individuals discover
who they are, and to what extent are they merely helping them become what the
system expects them to be?

Perhaps the deepest purpose of education is not to produce individuals capable
of fitting perfectly into existing structures. Perhaps it is something more ambitious
and profoundly human: to create the conditions that enable each person to develop
their unique capacities and, through them, contribute meaningfully to collective
well-being.

For a society does not become stronger when all its members are the same.

It becomes stronger when every individual finds a place where their differences
are also valued.

1.4. The Consequences of Measuring Everyone by the Same
Standard

There is an image that has circulated for years in various educational contexts.
In it, several animals—a monkey, a fish, an elephant, a bird, and others—stand
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